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LETTER

Writing School and college textbooks!
Issues in changing
socio-political times!

here are controversies in writing new textbooks first, in the BJP-ruled
times and now in Tamil Nadu with a new government in power!

The newly elected Government in Tamil Nadu has appointed a new
chairman of the School textbook Committee and whose name has
evoked controversies?

The new chairman is a public face mainly for his popular public speeches and he
is known for his popular and somewhat humorous and highly populist words
and phrases.

One reason for criticism is how participation in the recent elections as a canvasser
for the incumbent Chief Minister.

That apart, he had, it seems, known to have made some derogatory remarks on
the womenfolk of the society.

It would have been really nice and desirable if we can choose someone who has
spent time in some foreign universities or have some reputation in scholarship
and other skills.

Now education itself has changed a great deal. There are radical changes in the
very pursuit of education at all levels of society.

There are also issues regarding the socio, cultural and the economic status of the
families and the socio-technological inputs. That should ideally go into textbook
making. Also, there is one pronounced issue of the medium of instruction.

Tamil language medium is also a high priority with the government and this is
a long-standing issue and there are also demands to make Tamil the language of
administration. And even the higher judiciary. So also there is this textbook com-
mittee that would also produce textbooks for higher education.

Can all these tasks be accomplished? This sort of committee has to plan and draw
up a broad goal of planning a wide series of school textbooks from primary school
to university textbooks.

One suggestion here:

Please invite some experts from some universities, one instance is the Cambridge
textbook committees. And also some specialists to plan the science and one tech-
nology expert so that we as a modern society become more updated.

Also, considering Indian history and our current historical status as a former co-
lonial society we need to look at the need to have a relook at the Indian historical
narrative with a fresh look and a fresh bold independent world’s big democracy,
ete.

Also a need to bring in the English language as almost a second language and also
some changes in the study of languages with English and some other interna-
tional language like the Chinese mandarin so that Indian students get wide em-
ployment opportunities.

We should not follow the model we have followed so far, just to produce students
for migration or for competitive exams for government jobs.

Today education has become just job-seeking exams. This is not education that
would create a historically relevant open and liberal "IFEI-"
society. We need a great deal of radical thinking in text- \} " g

books making. V. Isvarmurti

Founder & Chairman
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ou all must be knowing
that the New Education
Policy(NEP) has been on
the table, so to say, for
quite some time.

But there is no takeoff, again, to ask an
obvious question!

First, there was a long gestation period
after the new government with Smriti
Irani was appointed as the first HRD
minister. There were so many changes
in personnel at the high level. So many.
Ministers as well.

Many experts resigned soon after they
were appointed. Then the education
ministers changed. The latest to go was
one who fell ill and couldn’t function
as effectively as all wanted with the so
many confusions and changes in the
CBSE exams, dates, and conceptions
and there were other delays at the other
levels of the HRD ministry function-
ing.

Dr. K.Kasturirangan signed the report
as the chairman and yet he couldn’t
push things. Further, the newly ap-
pointed secretary, one Mr, Khare prom-
ised action and yet things didn’t move.

Of course, education in India is a very
vast and complicated area with so
many issues, ideas, ideologies, and
also very many social structures and
the class and caste and economic and
social issues, education in India is also
a vast and varied area of social justice,
economic justice and economic oppor-
tunities and also castes and historic
legacies.

In the West, USA, more so in UK, his-
toric and class legacies have fashioned
education policymaking. But in India,
the colonial legacy had a great impact.
Of course, it is now education in a de-
mocracy, however imperfect it is.

To put it in one word, here we think
education in terms of getting a job in
the government. The average mindset
of an Indiana student or the parent is
that education must be one process that
should land the son or a daughter in a

Education for Democracy?

Or, for what else?

Yes, it is an obvious question but no one asks!

good career. The career of the young
Indian student is so much dependent
upon what the government can give by
way of a place in a government school
or a college and also what a particular
caste or social status can give by way of
reservation and quota.

UK Education model won’t suit India
anymore.

UK education model

Now, even in the UK, the government
has entered the reputed institutions like
Oxford and Cambridge with fixation of
reservations to State schools, and thus
this year, for instance, the admissions
to Oxford are curtailed for foreign stu-
dents under some clever turn of phrase
of what constitutes merit.

In India merit is no merit but only a
caste-based birth! And India wastes
billions of pounds to the UK treasury.

So the question we asked at the begin-
ning is what is education for? It is for
jobs and jobs only. Whether the jobs
land up today as hoped for is a big ques-
tion and we dare to say no one has an
adequate answer. Education has not
shaped a new and progressive and lib-
eral India yet, right?

Now, in India politicians play a great
deal of politics with no purpose except
to keep themselves in power, and for
this goal only they promise the moon!

Corruption thrives! No one talks of this
pervasive evil. Fears stalk.

Education now is a paid-for commodity
and all sorts of people, qualified or un-
qualified have become a new generation
of education entrepreneurs! It is this
new education entrepreneur class that
mint the money and thus Indian educa-
tion today has turned out a new set of
exploiters and the new generation of
youngsters are caught up in a vicious
circle of denied opportunities. And
dashed hopes.

As things stand the Indian education
scene is one of a great many inequities
and injustices and also a rising pov-

EDITORIAL

erty index of dashed hopes. With all
these inequities education in quantita-
tive terms has expanded, by leaps and
bounds and there is much hope and a
sense of positivity at all levels of educa-
tion.

But education thinkers must. Come out
with some bold and innovative ideas so
that the much hoped-for transformation
for the good of the citizens and also. The
larger society, why even for the outside
world and human community stand to
benefit in all conceivable ways.

Education liberates manias everyone
has said from ancient times to the pres-
ent times.

Education has expanded everywhere
and this impact we can see in the many
revolutions that had changed our life
and time in the present generation.

We see more educated and more quali-
fied technocrats, the new IT billion-
aires, and no-IT billionaires must be
well-educated and well-shaped citizens
to become morally bold and upright
citizens.

Education has a special task to per-
form.

It is here we have to specially convene
a collective gathering of well-educated
citizens to deliberate on what consti-
tuted a well-rounded education.

There is still poverty on a considerable
scale. In TN, it is said there an 11% of
people living under poverty. So, we have
to open up more places for under-served
sections of society. The political system
must be cleaned up of corruption, black
money, and unaccounted wealth.

Education must be based on moral
principles.

Education ministers, at least, must be
well-educated and qualified people.

There must be many freedoms, individ-
ual freedoms, and other freedoms like
media freedoms.

Today the media is under must stress.

Also, the men and women at the top
must be morally driven leaders.

The judiciary must be free of the many
government restrictions. And so on and
so forth.
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For first time, more
women teachers in
schools than men

or the first time ever, women school teachers in
India outnumber their male counterparts, accord-
ing to the Unified District Information on School
Education report for 2019-20. Of the 96.8 lakh
teachers in the country, 49.2 lakh are women.

In 2012-13, there were 35.8 lakh women teachers across India
against 42.4 lakh men — marking a rise of 37% over seven
years. In the same period, the number of male teachers rose
from 42.4 lakh to 47.7 lakh.

There is a catch, though: women teachers top the head count
only at the primary level. The report points out that upper
primary onwards, the number of male teachers remains
higher. At the pre-primary level, there are over 1 lakh women
teachers to 27,000 men. In Karnataka, 57% or 2,57,790 of the
4,50,592 teachers are women.

More male teachers in govt, aided schools: Report

The ratio is more balanced in primary grades, with 19.6 lakh
women and 15.7 lakh male teachers. In upper primary classes,
there are 11.5 lakh male and 10.6 lakh women teachers. From
then on, the gap increases. In secondary schools, there are
6.3 lakh men and 5.2 lakh women teachers. In higher second-
ary, it’s 3.7 lakh men and 2.8 lakh women. In government and
aided schools, the number of male teachers is higher, while in
private unaided schools, women teachers are ahead.

The trend of male teachers outnumbering women in higher
grades is seen across states, with the exception of Kerala, Del-
hi, Meghalaya, Punjab and Tamil Nadu, among big states. In
these, number of women teaching is higher than men even in
secondary and higher secondary classes. “Any dynamic and
vital profession, and I consider teaching as one, must have
equitable distribution of men and women.

Children need to learn from teachers who can offer a male as
well as female perspective. In younger classes, many schools
in India prefer women teachers, since they are seen to be
more nurturing. However, I think it’s good for male teachers
to demonstrate nurture too! Otherwise, we’re demonstrating
a sexist bias in favour of women teachers,” said Maya Menon,
founder director of Teacher Foundation.

“In higher classes, traditionally both male and female teach-
ers are sought after. There are also differential salaries in In-
dia between primary and secondary school teachers,” Menon
said. This is not the case in other countries: all teachers re-
gardless of e levels they teach require similar qualifications
and, start with similar pay. “Male teachers in India prefer to
teach in secondary school because they get paid more, espe-
cially with government scales...,” she said.

Source: TNN

CBSE may allow its
schools to adopt other
boards too

ccording to CBSE affiliation by-laws 2018, a school

affiliated with the board “is not allowed to have

dual affiliation” i.e simultaneous affiliation with

two boards “with the same set of infrastructure
and land”.

The Central Board of Secondary Education (CBSE) is con-
sidering allowing affiliated schools to also be affiliated with
other boards of education in the same campus, in an attempt
to benefit students as well as schools, officials familiar with
the matter said.

Under the current by-laws of CBSE, schools affiliated with it
cannot have any other affiliations in the same campus.

If implemented, this means CBSE schools will be able to offer
more options to students. The Council for The Indian School
Certificate Examiniations or CISCE already allows this, with
some popular CISCE affiliated schools offering popular 1B
(International Baccalaureate) or the International General
Certificate of Secondary Education options.

A proposal to the effect was presented during a meeting held
on June 30, the officials cited in the first instance said on con-
dition of anonymity. One official who attended the meeting,
said: “It has been proposed that the schools will have to take
a no-objection certificate from CBSE for obtaining the affilia-
tion from other education boards in addition to their existing
affiliation with CBSE.”

Another official, who also attended the meeting, added: “If
implemented, separate faculty for teaching students from
different boards will be arranged by the schools. The man-
agement and the principal can be common for the students
enrolled under multiple boards.”

CBSE is yet to release any official notification in this regard.

Terming the idea of having multiple boards “exciting”, Tania
Joshi, principal of The Indian School, said: “However, it is yet
to see how practical it would be for a school to have multiple
boards. If the staff, students, and administration would be
able to adjust... But it will help students who switch between
the boards after class 10. They will not have to change their
school if it offers more than one board.”

The move may be crucial for public schools in the Capital
since the Delhi government is soon going to launch its own
education board. However, several principals of government
schools said it may also create confusion. Awadhesh Kumar
Jha, school head of the Sarvodaya Co-ed Vidyalaya in Rohini’s
Sector 8, said: “It will definitely give more opportunities to
students but managing it will be a big challenge for schools.”

CBSE secretary Anurag Tripathi did not respond to requests
for comment.

A senior CBSE official who asked not to be named, said the
idea was floated after requests from schools across the coun-
try. “We are yet to discuss several aspects and all the pros and
cons before implementing this. The discussion around it has
been started,” the official said.

By Fareeha Iftikhar
Source: HT
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IB Diploma resuits 2021: Scores
up despite Govid impact

Option of either exam or non-exam routes due to pandemic
also leads to a rise in overall Diploma pass rate

he average score for the Inter-

national Baccalaureate Diplo-

ma has risen on the previous

year after candidates were
given a dual route option of either exam
or non-exam assessments in 2021 due to
the impact of the pandemic.

Specifically, the average score for the
May 2021 session was 33.02 points, up
from 31.34 in May 2020. The diploma
pass rate has also risen to 88.96 per
cent, up from 85.18 per cent in 2020.

Over 170,000 candidates worldwide will
receive their results for the diploma and
career-related programmes from May.

This year the IB held a dual route for
grading, with schools in some countries
taking exams while others awarded

grades through teacher as-
sessment.

Out of 170,660 students,
104,275 were in the non-exam
route and 65,576 in the exam route, with
809 split between both routes.

This year has also seen a rise in top
scores, with 15,513 achieving 40-45
points, up from 9,701 in May 2020 and
an average diploma grade of 5.19, up
from 4.95 in May 2020.

Olli-Pekka Heinonen, director general
of the International Baccalaureate, said
the results were testament to the hard
work of teachers and pupils across the
world and also claimed the outcome
also showed the new models for assess-
ments created had worked fairly.

Only 39% schools in India had
computers, 22% had internet
connectionin 2019-20

These figures, however, are an improvement from the previous
year, the Ministry of Education’s UDISE report said.

s . B P
nly 37.13% of schools in the
country had a functional
computer facility, while only
22.28% schools had an inter-
net connection in 2019-20, according to
the Unified District Information Sys-
tem for Education (UDISE) Plus report
released on Thursday. When it comes
to government schools, only 28.55% of
schools had functional computer facili-
ties, and 11.58% of schools had internet
available, the report said. These num-
bers, however, are an improvement over

the previous year, with computer facili-
ties going up by about 6%, and internet
connectivity improving by about 3.5%,
the report said. The report also said that
around 90% schools had hand-wash fa-
cilities in 2019-20, a major improvement
from 2012-13 when it was just 36.3%.

More than 83% schools had electricity
in 2019-20, an improvement by almost
7% over the previous year, 2018-19.
However, a functional electricity con-
nection was available in only 80.16%
of schools. In 2012-13, about 54.6% of
schools had electricity, according to the
report. More than 84% schools in India
had a library or reading room or read-
ing corner in 2019-20, an improvement
of nearly 4% compared to the previous
year. “In 2012-13, about 69.2% schools
had a library/ reading room/ reading
corner,” it said.

On the decision to adopt the dual route
system, the IB Heads Council said: “We
believe that the IB’s approach to the May
2021 examination session - in which
schools that could sit the exams did so -
was the fairest possible solution.

“We also believe the non-exam route for
allocating results to students who were
unable to take exams was fair, clear and
allowed for grades to be distributed that
reflect their achievements and abili-
ties.”

By Catherine Lough
Source : TES

More than 82% schools conducted med-
ical check-ups of students in 2019-20,
an improvement by more than 4% over
the previous year, 2018-19. “In 2012-13,
about 61.1% of schools conducted medi-
cal check-ups for students,” it said. A
functional drinking water facility was
available in 93.77% of schools. A func-
tional girls’ toilet was available in 93.23%
of the girls’ schools and co-education
schools, while a functional boys’ toi-
let was available in 91.07% of the boys’
and co-education schools. Only 20.66%
of schools have a functional toilet for
Children With Special Needs (CWSN),
and 43.73% of schools have ramps with
handrails for Children With Special
Needs.

The Unified District Information on
School Education (UDISE), initiated in
2012-13 by the Ministry of Education by
integrating DISE for elementary educa-
tion and SEMIS for secondary educa-
tion, is one of the largest Management
Information Systems on school edu-
cation covering more than 1.5 million
schools, 8.5 million teachers and 250
million children. UDISE Plus is an up-
dated version of UDISE.

Source: The News Minute
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Record set to tumble as
682,000 students apply to

UK universities this year.

early half of school leav-
ers seek university place,
with nursing and medi-
cine seeing rise in popu-
larity

School leavers across the UK have
shrugged off fears about the continuing
impact of Covid and applied for under-
graduate places in record numbers, ac-
cording to data from Ucas, the univer-
sity admissions administrator.

The admissions service said that across-
the-board increases in applications and
offers of places meant the highest ever
number of students would be starting
university or college courses in the au-
tumn, with particularly high rates of
applications coming from women and
sixth-formers.

The push for places suggests students in
England are undeterred by the govern-
ment’s repeated warnings about “low-
value” degrees that offer little boost
to graduate pay, or by the prospects of
student loans of more than £40,000 on
average by the time they complete their
degree.

Ucas said 311,000 UK 18-year-olds had
applied for higher education places by
its deadline at the end of June, 10% more
than the previous record of 281,000 last
year. More than 50% of school leavers in
Northern Ireland have applied for uni-
versity places, and 44% in England.

The total number of applicants through
Ucas, including mature and interna-
tional students, also hit a new high of
682,000, with a record 400,000 women

Nearly half of school leavers seek
university place, with nursing and
medicine seeing rise in popularity

applying.

The pandemic appears to have encour-
aged record numbers to apply to nurs-
ing courses: nearly 66,000 people of all
ages have sought places this year, a 19%
increase compared with 2020. Applica-
tions for medicine and dentistry places
were up by 23%.

Universities have responded to the ex-
tra demand by increasing their offers of
places, including a 20% rise since 2019
in offers to students living in disadvan-
taged areas. Ucas said it had also seen
record traffic and applications on its site
for degree apprenticeships.

“These numbers show the clear de-
mand for undergraduate study and ap-
prenticeships is growing, rising signifi-
cantly during the pandemic,” said Clare
Marchant, Ucas’s chief executive.

“Universities are ready to welcome more
students on to courses this autumn and
have worked hard to be flexible, en-
abling students to progress to their next
level of study.”

The Association of School and College
Leaders warned that universities need-
ed to prepare for the “significant educa-
tional disruption” experienced by the
new cohort since March last year.

“Despite the best efforts of schools and
colleges, the learning of students will
have been affected to a greatly varying
extent, and the mental health and well-
being of many young people will have
been impacted by the pandemic,” the
group said.

Hollie Chandler, the head of higher
education policy for the Russell Group
of leading research universities, said:
“The increase in offers by higher tariff
providers to UK 18-year-olds, includ-
ing those from the most deprived areas,
reflects our universities’ commitment
to be as fair and flexible as possible to
ensure students are not disadvantaged
in their applications by the changes in
the awarding of A-levels this year.”

Jo Grady, the general secretary of the
University and College Union, said the
record numbers of places being offered
were not being matched by higher levels
of staff employment, pointing to redun-
dancies and course cuts at universities
across England.

“Ultimately, cuts impact on students as
staff become increasingly stressed and
burned out, so it’s important that uni-
versities match increased student num-
bers with increased investment in their
staff,” Grady said.

But she said it was encouraging to see
increases in the numbers applying to
study humanities, social sciences and
creative arts across England, despite
the government’s attacks and funding
cuts aimed at these subjects.

“If ministers are serious about deliver-
ing a strong post-pandemic recovery,
they must abandon all proposed fund-
ing cuts to the arts and take action to
bolster this vital sector of the UK econ-
omy,” Grady said

Source : Guardian
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gaana song opens
with a chillum be-
ing passed around
by people smeared
in ashes. The video
plays on with the lyr-
ics peppered with references to differ-
ent types of intoxicants. Glimpses of
joints being rolled flicker on the screen
and the lyrics extol the “good effects” of
smoking ganja. Songs like this are pop-
ular among adolescent children, many
of whom fall prey to substance abuse,
initially getting into it out of curiosity
and because of peer pressure.

It’s not only ganja. A survey conducted
by non-governmental organization In-

The survey was conducted by Institute of
Social Education, a non-governmental
organization, which is working with teachers
to find the prevalence of substance abuse
among school-going children

16% of the students said their
parents were aware of the
substance abuse; 84% said
they continued the
habit without the
knowledge.

of families "\

young children,” she

said.

R Siva, another teacher,
said songs promoting
ganja are getting popu-
lar among school chil-
dren on video stream-
ing platforms. “After the
online classes, students
are viewing these types
of songs,” he said. “Stu-
dents are now exposed
to so many undesirable
things through stream-
ing platforms and other
mediums as parents start to go back to
work. Students from elite backgrounds

9% school Kidsjin/3 Tamil Nadu/districts
atdicteditointoxicants:Survey

stitute of Social Education in three dis-
tricts in April last year found that 9%
of school children (Classes VII to XII)
were addicted to substances such as
alcohol, cool lip (a tobacco-derivative)
and cigarettes, besides ganja. The NGO
took the help of teachers to conduct the
survey among 3,021 students studying
in 168 schools in Chennai, Tiruvanna-
malai and Ooty districts.

Of the children who admitted to sub-
stance abuse, 26% said they were ad-
dicted to alcohol, 23% used cool lip, 22%
smoked or used other tobacco products,
13% sniffed whitener and rubber solu-
tion, while 10% smoked ganja.

The reasons for substance abuse were
varied - 45% said it was because of peer
pressure, 21% said it was because of
easy access, and 17% said they tried out
of curiosity.

Kurinji, a school teacher from a school
near Chennai, said petty shops near
schools were encouraging children
to get their peers to try cool lip. “It all
starts with a cool lip capsule to which
some primary students are also ad-
dicted. The petty shops give one sachet
free to students who bring others. The
state government should conduct a ma-
jor drive throughout the state and seal
the shops which sell this substance to

or from nuclear families are especially
vulnerable. Parents need to spend qual-
ity time with their children,” said N
Vijayan, senior principal of Zion and
Alwin group of schools.

“The state government needs to moni-
tor petty shops when schools reopen.
Teachers need to be trained on preven-
tion of substance abuse and the gov-
ernment needs to appoint a counsellor
at block level or district level,” said J
Shiyam Sundar, director of Institute of
Social Education.

Cutting access to drugs key, say ex-
perts

From giving individual attention to
students to training teachers to strict
implementation of legislation, experts
have various suggestions to prevent
substance abuse among children.

With schools expected to reopen, han-
dling substance abuse problems may
become a bigger challenge for manage-
ments.

Chitra, a teacher, said proper care and
attention to individual students can
help. “We need to show love to provide
emotional support to students,” she
said.

Many teachers say schools alone can-
not put an end to this. “The government

> The survey was conducted randomly among 3,021
students in Classes VIto XII in Chennai,

intno)fir::earnﬁs Tiruvannamalai and Ooty districts in April 2020
6 » The survey found that of 3,021 students, 256 (9%)
% e were addicted to substances such as tobacco,
\ 5 4 alcohol, cool lip capsule and ganja
e Ganja Alcohol
10% 26%
r 300, 0f studentssaid they used the
substances during holidays
B‘:l!“l"lﬁ;lng ool l 32% when they were
solutions capsule With friends
13% Tobacco 23% 27% used daily [ ]
products
used it when they
229 11% yere atone
420 of students said
they used the substances/
drugs when they are happy Peer pressure | 45%

489% when they were sad

169% when they felt
insulted or were abused

Easy access and availability

of intoxicant/drug | 219

Out of curiosity about the substance | 1 79
Because they feltisolated | 1205

Because they could afford to buy it | 59

2% took the drugs/
substances when they
were afraid

Areport based on the survey findings
will be submitted to the state school
education department to monitor
shops and vicinity of schools to curb
peddling of such intoxicants/ drugs,
and to provide guidance and
counselling to the affected students
once schools reopen

Substance abuse was
higher among higher
secondary students. Of the
256 who admitted to be
addicted to intoxicants, 140
were in Classes XI &XII;
90from Classes IX & X; and
26from Classes VI to Vil

along with law enforcement agencies
need to make sure these substances are
not available,” said one.

V Surendran, associate professor and
head of Psycho-Oncology and Resource
Centre for Tobacco Control, Cancer In-
stitute, Adyar, said many use substances
such as cool lip due to peer influence. “It
is not the responsibility of just the gov-
ernment, policy makers and enforce-
ment officials, teachers and parents are
responsible too,” he said.

The centre is conducting intervention
sessions in schools and creating aware-
ness among teachers about effects of to-
bacco. “Parents need to spend adequate
time and observe what their children
do. Is there any smell coming from
them? What is in their pocket? Parents
and teachers need to be more vigilant
and help the children learn things for
lifeskill development,” he said.

Another psycho oncologist, E Vidhu-
bala, said there was a shift in the way
tobacco is being promoted among chil-
dren. “Tobacco products and narcotics
such as ganja are everywhere. Petty
shops sell cigarettes and other tobacco
products to all age groups.” Stringent
implementation of legislation is needed,
she said.

Akila Radhakrishnan, social policy
specialist, Unicef (TN), said: “During
the pandemic, we conducted E-con-
sortium, a webinar series in which the
topic was discussed with government
school teachers. We are preparing a
policy advocacy report on adolescent
responses planning, in which the issue
will be a part.”

By A Ragu Raman

Source: Times News Network
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Online teaching to
stay, say university

leaders in England

The assumption that this
blended approach, some-
how will be not quite as
good as we used to have
when it was all face-to-face”
was wrong” says professor.

Students in higher educa-
tion will learn better with parts of some
courses continuing to be taught online,
university leaders in Wales have said.

Swansea University vice-chancellor
Prof Paul Boyle said students would
benefit from the “blended approach” to
learning used during the coronavirus
pandemic.

Cardiff University’s Prof Colin Riordan
said “some things work better online,
especially some large lectures”.

They were addressing the House of
Commons’ Welsh Affairs Committee.

“I actually think the provision we will
have going into the future will be bet-
ter for students, rather than worse,” he
replied.

Prof Boyle said the “assumption that
this blended approach, somehow will
be not quite as good as we used to
have when it was all face-to-face” was
wrong.

“We will have a better provision, where
we will choose carefully what can be
done more effectively online, but re-
ally make use of the time that we have

available for the other types of learning
where students really get the most ben-
efit from smaller class sizes, from inter-
acting more closely to their tutors and
other academics,” he said.

“I'm convinced that what we need to do
as we go forward is project to that com-
munity of students what a valuable edu-
cation they’re going to get as a result of
the changes that we’ve learned we can
now accommodate.”

Professor Paul Boyle said online learn-
ing offered “all sorts of opportunities”

Prof Boyle told MPs there were also
“real opportunities to collaborate across
institutions” with teaching.

“We now have the opportunity to do that
much more flexibly, because we can now
use online measures to bring academics
from Aberystwyth into Swansea, from
Bangor into Cardiff and so on,” he said.

“So there are all sorts of opportunities
that open up to us now, in a way that
perhaps did exist before the pandemic
but we weren’t taking advantage of
them in the way that perhaps we could
have done.”

‘Students very, very keen to be back’

Asked by Mr Crabb if students would be
“dialling in via Zoom for their lectures
in perpetuity now?” Prof Riordan said:
“I think that elements of it certainly will
stay because what we’ve show is that we

actually can deliver whole elements of
degree programmes, certainly one-and-
a-half years of them, via remote means
and we can achieve the learning out-
comes.”

However, he added: “Students clearly
still want the on campus experience,
they’re very, very keen to be back.

“Our students have been in Cardiff,
many of them on campus and attend-
ing lessons, depending on the subject,
throughout the pandemic.

“But what we have learned is what is
possible and that some things do work
better online, especially some of the
large lectures.”

Prof Riordan said there was now the
ability “to devise new programmes for
new sets of students we wouldn’t have
been able to access before”.

“So I think there’s a recognition that a
combination of in person and remote
learning is now possible.

“And you can go either in one direction
where nearly everything is in person,
which you'd expect from medicine and
dental. that kind of thing, or you could
be putting on new programmes in data
science or something like that, which
which is entirely online, if you want to
do that.”

Source : BBC
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Only 27% of students think university

‘good value’ during

tudents wanted more
face-to-face classes and
thought fees not value
for money in the pan-
demic

Only about a quarter of

students in the UK think
they got good value for money from uni-
versity during the pandemic.

An annual survey found students felt
their fees and living costs were not jus-
tified by the disrupted teaching they re-
ceived this academic year.

Students were particularly aggrieved
by a lack of in-person teaching, found
the survey of 10,000 students from the
Higher Education Policy Institute.

Universities UK said the results were
“disappointing, albeit not surprising”.
One comment was: “Fees have not
changed even considering the changes
made with Covid.” Others included:
“Everything seems too high a price for
what we are receiving” and: “Because
of Covid I haven’t met any of my class-
mates or tutor.”

Lack of contact

These were the lowest-ever satisfaction
ratings in the think tank’s survey going
back to 2006.

There were 27% who thought they had
good or very good value, down from
39% last year - with the pandemic put-
ting much teaching online and students
unable to socialise on campus for much
of the year.

- Petition over lectures still online next
year

- Students say they are ignored over fee
rebates

- Students fed up with more online lec-
tures

- Students felt they had missed out on
learning alongside other students and
talking to staff face-to-face - and more
than 40% wished they had either de-

pandemic - survey

ferred a year or taken another course or
gone to another university.

The worries about poor value included:
- Tuition fees and living costs

- Lack of in-person classes

- Teaching quality

- Course facilities

Student view:
‘They just want us to shut up’

“It’s definitely not been value for mon-
ey,” says Beth Stevens, a student at Lan-
caster University.

She only went to one in-person class
in a first year so disrupted by the pan-
demic that she’s decided to take this
year again.

“I felt like T had imposter syndrome,”
she says, about the university year that
“didn’t feel real” - at home or online for
much of the time and following a previ-
ous year in which she didn’t take her
cancelled A-levels.

“It was really hard to meet people,” she
says, and she would have much pre-
ferred to be taught in-person rather
than online, where she found the teach-
ing less effective.

She also wanted to get involved in
sports and that was difficult too. Stu-
dents have faced full tuition fees despite
many having to learn online for much of
the year

Beth says universities had promised a
blend of online and face-to-face teach-
ing, but in practice, for her geography
course, it turned out to be much more
online.

“They wanted us on campus - so they
said there would be a blend,” she says.

Other students had many more lessons
in class and she says that it was unfair to
charge the same fees - students should
receive a significant rebate on fees and
rent, she says.

She’s annoyed at what she sees as unfair

treatment: “I feel we’ve been shoved to
one side. They just want us to shut up
really.”

Students in England, who pay the high-
est tuition fees in the UK of £9,250, were
the least likely to say they had good or
very good value, at 24%.

In Wales, where fees are £9,000, 29%
said they had value for money and
in Northern Ireland, where fees are
£4,530, 27% said it was good or very
good value.

However in Scotland, without tuition
fees but with costs such as rent, 50%
thought they were getting good or very
good value from their courses.

Mental health

There were also concerns about well-
being. More than a quarter of students
had considered leaving their course -
and the biggest cause for this was wor-
ries about mental health.

The survey revealed differences in per-
ceptions over racism - with white stu-
dents much more likely to believe that
their university was committed to tack-
ling racism, while black students were
less likely to be so convinced.

Nick Hillman, director of the Higher
Education Policy Institute, said it was
important to “capture students’ real
views in a year when students and staff
have faced unprecedented challenges”.

But he said it was not all negative - with
much high-quality teaching and learn-
ing, despite the disruptions that univer-
sities faced.

Next year the amount of face-to-face
teaching should increase, said Alistair
Jarvis, chief executive of Universities
UK.

“It is valuable to hear student views on
the past year which has been far from
the ‘usual’ university experience,” he
said.

“This has been a very difficult time for
students, which is why we recently
made an additional £85m available for
those students most in need, on top of
an existing £256m that universities can
draw on,” said Universities Minister
Michelle Donelan.

By Sean Coughlan
Source : BBC News
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Ms. Anita Mishra

Dean Academics and HOD Biology and Bio-

technology at Birla Balika Vidyapeeth, Pilani.

There should be no elaborate teach-
ing from the stage by the teachers rath-
er the learners should go for learning
everything by experiencing things by
themselves. The focus has to shift from
rote learning to doing and learning.

As an ardent educator, I would like
to share my thoughts and views on im-
parting 21st century skills to the stu-
dents and making them future ready. I
want to enumerate how Sherlock Hol-
mes was not good or had limited knowl-
edge in various subjects, but he had the
astute observation skills, critical skills,
and analytical skills needed for his pro-
fession. These skills are needed very
much for the 21st century learners also
if they have to shine in their future en-
deavours. They have to be sharp in ac-
quiring these skills.

National Education Policy aims
positively at reforming the entire edu-
cational system in India. It plans to
take out the rote learning method from
the students and wants them to gain
knowledge from experiential learning.
There should be no elaborate teaching
from the stage by the teachers rather the
learners should go for learning every-
thing by experiencing things by them-
selves. The focus has to shift from rote
learning to doing and learning. The stu-
dents have to become innovative. That
is what has happened in this pandemic
condition. Not only the students, but
even teachers also adapted so well to
the situation. They are smart to pick up
things brightly during the current pan-
demic situation when the whole world
was suffering and did not feel they are
victims of any cybercrimes.

The revised National Educational
Policy we wants to reduce the content.
There would be key concepts that would
be taught by the teachers. The idea of
the curriculum will be given to the stu-
dents, and they have to apply the same
in their daily life to solve the problem.
Emphasis will be more on their criti-
cal thinking with holistic approach of
education. It is going to be inquiry, dis-
covery, discussion, and analysis-based

learning that will take the fore seat.

The 21st century skills that prepare
the students for the opportunities and
challenges are divided into three cat-
egories. The first one is the learning
skills that enable the students to ac-
quire knowledge from various sources
which are of 4Cs. The next one is the lit-
eracy skills that help them to create and
gain knowledge through media and In-
formation technology. The third one is
the life skills which enables the learn-
ers to live their day-to-day life. When
they learn these, they will be comfort-
able in life.

Among the 4 learning skills, critical
thinking is very important for the stu-
dents, and they should be taught to go
for the critical thinking. There should
be no rote method, and students have
to come up with solutions. They have
to create knowledge through various
resources. They should get the respon-
sibility of learning with the help of
teachers and come up with solutions.
Collaboration is important in learning
skills of the educators to impart in this
era. The communication skills of the
students should also be improved as
they need to know how to communi-
cate effectively with others.

IMT or Information Media Tech-
nology makes the students improve
their literacy skills through informa-
tion from newspapers, books, inter-
net, radio, television, and many more.
This is considered yet another type of
21st century skills. The students should
learn the life skills to lead their life in
the current era which is changing dras-
tically. They should be flexible and
adaptable, and to cultivate this quality,
the educators have a major role to play.
The learners should be flexible enough
to adapt to the changing things and be
smart enough to accept them. Else they
will be eliminated from the system.
Learners should be taught to be lead-
ers, and we have to prepare them to
lead the world. The educators should
help them take the initiatives, failing
which the world will not change. They

With teaching experience of 28 years in

various CBSE and ICSE schools, she is
passionate about practising innovative
pedagogies in teaching learning and
‘has many accolades and awards to her
credit. She was awarded Best Teach-
ers award by CBSE in 2019 and British
Council International Schools Award
as Coordinator in 2015 and 2018 for her
successtil implementation of Interna-
tional Curriculum transaction pedago-
gy: In a recent interview, she talks about
the 2ist Century Skills- Learning skills,
Literacy skills and Life Skills needed
for a student to be future ready.

will be at a loss. They should be produc-
tive and achieve sustainable develop-
ment. Of late we find learners lacking
social skills. They do not come out to
play and have to be pushed out to min-
gle with their friends. Educators have
the duty of making them come together
physically and interact. This skill needs
to be imparted to the learners as part of
the 21st century development.

The learning skills comprise of 4Cs
and how the educator can impart these
skills.

1. Critical thinking: This skill can be
imparted to the learners by organising
panel discussion. The students can be
given a topic and asked to go for group
discussion, pose questions, and asked to
speak on the given topic, get case stud-
ies and analyse and come up with solu-
tions. They can be given research-based
investigatory projects, on which they
have to do survey, get data analysis, and
come up with solutions. They can also
be part of crosswords, sudoku, puzzles,
and riddles. According to Christopher
Hitchens, “Essence of independent
mind lies in what it thinks and not in
how it thinks.”
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2. Creativity: A certain situation has
to be given to the students. They should
go for situational drawing and show
with their creativity how they would
behave under various circumstances.
They can be asked to draw images and
discuss with others about the various
topics which is a beautiful exercise.
They become creative and learn a lot.
Graphic and infographic designing,
sculpture, pottery, craft, and photogra-
phy can be encouraged to exhibit their
creativity, rather it can also be taken
as a vocation. I like the term SCAM-
PER from CBSE handbook, which is
Substitute, Combine, Adapt, Modify,
Put, Eliminate, and Reverse. The child
should be allowed to create alternative
things and imagine the scenario if roles
are reversed. They should be exposed to
different 3D images under project based
learning and virtual learning. They
should be creative, and teachers have a
role to make them do so. Albert Einstein
says, “Creativity is contagious, pass it
on.” The teacher should be creative and
make the learners also creative.

3. Collaboration skills: This helps
in team building. Students should go
for art integrated hands-on projects.
The teacher can give a task which can
be done by groups of students to be ac-
complished in parts, and you will be
surprised to see the entire task getting
done so well. Treasure hunt activity
can help the students to build team and
collaborate with them. They can be en-
couraged to play dumb charades as that
helps them to become smart enough
to understand what the other member
says by action. They learn many things
from search to win game when the
teacher gives problems to them to come
up with solutions. If they are unable to
do so, the teachers can give clues. Steve
Jobs puts it, “Great things in business
are not done by one person. They are
done by a team of people.” If we want
the country to be great, we should work
in team.

4. Communication skills: Teach-
ers can encourage the learners to do
dramatics, mimicry, role play and cari-
catures. We can even ask them to take
class for a day. The students will learn
to communicate the topic. They can
be part of panel discussion and group
discussions. Teachers can encourage

them to learn the communication skills
through activities like a Radio Jockeys,
by speaking on a given topic within a
limited time. The learners can also have
pairs and make pair talk on the topic
within a given time. It improves their
communication skills. As per Ralph
Emerson, “All great speakers were bad
at first.” It is only through the support
and exercise the skill can be built.

Apart from the above, the students
should gain literacy or information
skills. They have to gather informa-
tion from digital and other sources,
authenticate the facts gathered by them
for credibility and accuracy, and learn
to use the information to persuade,
explain, and create the knowledge on
their own by their research work using
resources.

Media literacy is also needed for the
a1st century learner. Students should
learn about different means of mass
communication. Once they have got the
information, they should go for check-
ing the facts. Teachers should promote
awareness of the influence of media on
students and how the information from
the media can be used more adequately.

Technology literacy should be used
to get students trained in using the on-
line resources judiciously. The teachers
should teach them to create and share
the resources and collaborate the same.
They should be taught to use the tech-
nology with adequate knowledge, be
aware of cyber safety, and cyber laws,
apart from copyright issues. They have
to collaborate and share the resources.
There should be awareness of the cyber
laws and cybercrimes.

In the words of Abraham Lincoln,
“Do not believe everything on internet
just because there is a picture next to it.”
So the learner should understand that
all information on the internet is not au-
thentic and reliable to use. They should
be capable of judging which knowledge
is authentic, which can be helped by the
teachers.

I want to emphasise on the 21st cen-
tury life skills the most important ones.

Flexibility: The learner should be
given a part of the knowledge in the
classroom, and they should do the
other part at home. Flipped classroom
approach can be followed. Teachers

should be adaptable to the resources
available, use general articles for re-
sources, and also create resources that
the children will learn from. There are
many beautiful innovative things that
can be developed such as designing new
games on internet, role change in group
activities etc. They should become flex-
ible and adapt to the roles.

Leadership: The learners are the
future leaders of the world. Students
should be made leaders. They can par-
ticipate in round table conferences on
various topics like solving pandemic
problem or climate change, create a
model united nations where they can
debate, these will enhance their public
speaking. They can lead quiz programs.
Teachers can make them participate in
soap box activity to speak on a particu-
lar topic and thus groom them as lead-
ers. The students also can participate in
team paper presentation, skit, role play
etc.

Initiative: They should come for-
ward for the role play, to take part in
class magazine, and every child has to
contribute to newsletter. This will help
the learners to become proactive. They
will take initiative in the class, and they
can even be given a chance and allowed
to conduct assembly.

Productivity: Productivity helps
the learners and the school to grow in
the right direction. They should exhibit
their productivity by taking part in
school fairs, expos, research projects,
and celebrating readers’ week with the
wall magazine designed based on the
book read by so and so. They will be
monitored and guided by the teachers.

Social skills: Tt is the teachers’ re-
sponsibility to make them come togeth-
er. Cultural relay is to let the team of
children be active, such as acting as each
state and explaining about it on their
own. In a circle time, they can come to-
gether and tell the audience about the
positive points of others. Everyone feels
elated when their positive points are
disclosed by others. By playingcopycat,
the teachers can train them to copy each
other as day-to-day exercise which will
help them get used to bullying, and they
will never feel for the same again.

Listen to the full conversation at
www.indiaschoolnews.com
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Nandita Naresh
How to make online learning interesting

and inspiring to the children?

Ms Nandita, when talking about
the current affairs in educational field,
regrets that we are currently going
through a difficult time due to the pan-
demic. She wants to make online learn-
ing fun loving learning for the children.
According to her pre-primary children
are the most pleasurable lot as they in-
spire the teachers a lot while teaching
them.

She points out that due to the cur-
rent situation, learning is not happen-
ing in the schools, and everybody are
forced to take up the online education,
not only students but also teachers.
The pandemic has taught the students
and teachers how to cope with the hin-
drances in life and make the best use of
the opportunities available online and
offline in our life. For that Ms. Nandita
feels that teachers should make learn-
ing full of fun for the children.

She has interacted with pre-primary
children many a time and felt that being
in a class is the best way to learn. They
would have had books and materials
and other kids to learn together. It is not
the situation anymore now. Everyone
is segregated in their home. Workplace
has been brought to the homes, and ev-
eryone is locked up in their houses. But
the situation has given us an opportu-
nity to try our best ability.

Some have picked up gardening,
others musical instruments, and thus
their hobbies and interests have been
nurtured in the last one year. The first
3 months of the pandemic was good as
everyone was together. But once the
lockdown started it was not the best,
but people had to get used to it. All the
teaching was supposed to be done on-
line. Many ideas such as audio lessons
and video sessions were given. Zoom
came as a blessing to everyone along
with google apps like Gotomeeting. The
teachers could see the children and ex-
change ideas apart from teaching them.

It is Ms. Nandita’s strong opinion

that we are getting addicted to what we
were not supposed to. Many elders had

said that it is harmful to get addicted to
mobile and laptops. But everyone has
been hooked up to this technology be-
cause of the pandemic. Elders had their
jobs at home, and to accommodate the
classes for their children, had to buy
new laptops, desktops, mobiles, or
tabs. They had to work on other tech-
nological aspects at home.

It was not only children, but even
elders got addicted to these gadgets.
Apart from learning aspect, children
also get addicted to games, Facebook,
and WhatsApp and get hooked to
screen for a long time, the flaw of the
technological boom. This has brought
in brain drain. People started thinking
anything coming from google or What-
sApp was correct. Many have stopped
reading, leading to brain drain even-
tually. Ms. Nandita points out that we
must nurture the right things in chil-
dren and discusses ways to do it.

She feels that the current situations
are against the norms held earlier. In a
classroom environment, a teacher could
interact with the child, but now the
teacher is forced to go online. The chil-
dren interact with the teacher via the
screen which has become the medium
now. While doing so, the children could
mute audio or video, and the teachers
have to instruct them to unmute them-
selves to continue the teaching.

These things are common when the
child does not get interested in the class.
In order to make the classes interest-
ing and impressive to the children, the
teachers should think of novel ideas
such as a puppet that asks the chil-
dren how they are, if they are enjoying
class etc. The children mostly respond
one by one, enjoy the class, and inter-
act with the teachers. Questions are
asked through these characters, and it
becomes the teachers, and the teachers
can explain the context. These are some
methods innovated by them to make
the class entertaining and happening.

It is a known fact that children have
a short attention span. They want to

Microbiology and Masters in Business
Management (HR)and a certified career
counsellor from GCC. She is currently
working in Bangalore in NP School and
has worked in many schools all over
the country. Her interest in teaching
and being a passionate conversational-
Ist made her do the IMTT course. She is
in the teaching proféssion for the past
8 years. Excerpts of a recent conversa-
tion with our magazine.

keep moving by excusing themselves
under some pretext. This cannot be
stopped as it is an online class. The
teachers have to stop the class and go
ahead once the child returns. If the class
is interesting and entertaining it can
make the child sit hooked to it, and he
will understand the concept better.

On why the online class must be
different, Ms. Nandita says that in a
classroom the teachers would be do-
ing something to grab the attention of
the children by asking them to look at
the board and pay attention to what the
teacher says. But in an online class, the
child can conveniently mute and turn
off the video, and the teacher has no con-
trol over it. To grab the children’s atten-
tion, the teacher mustal ways come up
with interesting facts. All the concepts
and ideas should be focused on how to
hold the attention of the children. These
problems are not found in an offline
class. The children in an online class are
remotely controlled, and the teachers
have no control whatsoever as they are
far away.

Since the attention span of the chil-
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dren is short, they try to do something
that interests them. It is the teacher’s
responsibility here to make the children
attentive and understand the teacher is
saying something particularly impor-
tant. The teacher cannot scold the chil-
dren in an online class, and they must
be very courteous. At the same time the
teachers have to make the students en-
sure that they are watching the teachers
and following the teaching. Children
are usually interested in pictures and
focus on what the teacher shows on the
screen. Teachers have to think of how
to change the monotony of the class
and make it fun-filled. The pre-primary
class teachers have time limitations and
cannot take more classes.

They have a short time to explain
the concept and complete the annual
work plan. Things have to be divided
within the short time which is difficult.
When the child is not interested in the
class, the time is lost for them. To pre-
vent all these problems, the teachers
must make the class interesting and
attention-grabbing for the students.

According to Ms. Nandita, the trick
of the trade is to make the child sit in one
place and get engrossed in the class. The
teachers should understand that catch-
ing their attention is easy but to keep
the interest alive is hard. To prevent
such situations, the teachers should not
copy from others. Original ideas and
innovative ones should be implemented
in the class.

Children follow or imitate what
the elders do. If the teachers do not do
things, they expect the children to do,
nothing good can happen for the chil-
dren and they will only imitate what the
teachers or parents do. They must make
changes to make the classes interesting
and fun filled. The students will also
realize that they will do something the
teacher likes and be outstanding in the
class. The responsibility of both parents
and teachers is to make the children
learn things what they could not do in
the schools. Parents have done a com-
mendable job this year, Ms. Nandita ap-
preciates.

How online classes have affected
the youngest one learning in the fam-
ily saddens Ms. Nandita. In particular,
the pre-primary students have very less
time to interact with the teachers. The

older children have been having their
regular online classes.

CBSE has ensured intensive regular
classes for all the children that includes
scholastic and non-scholastic activities.
Many parents feel that children of age
group 5 to 8 are the worst affected when
compared the ones in the age group of
9 to 13. Though they stay at home, they
have lacked social interaction. When a
3-year-old goes to school, he not only
learns to read and write but also social
interaction with others, sharing, and
how to behave with others. She feels
these children has gone one year back
as their social growth has stopped. It
is not the case with the children alone
but even with adults of all age groups.
Though people are advanced techno-
logically, they have gone behind by 10
years at least in their social behaviour.
It may take a long time to compensate
for what they have lost.

Ms. Nandita points out that when a
survey was conducted to check how ef-
fective was e-learning, some people be-
lieved it was indeed affected. 43% said
that not much had gone wrong, and
13% said that there was no impact at
all. These people made a larger group.
The survey does not say that e-learning
was effective all the way,and not all the
people said it was effective as the kids
were at home and parents did most of
the work and till the parents took the
responsibility to do the work, the chil-
dren could not do everything by them-
selves.

When asked if the old system of
learning can be relevant now, Ms. Nan-
dita points out that online learning is
like distance learning, with no materi-
als or tutor to interact with. Everything
goes online, and there is no peer group
to discuss things with. This is not con-
sidered the best source of learning as
seen in current scenario when an MBA
graduate who has studied offline is con-
sidered more credible than one who has
done MBA through distance learning.
So, when the children show their cer-
tificate anywhere, it would be felt that
the 2 years of online learning would not
have given the child the ultimate learn-
ing experience he was supposed to get.

Also, it requires a strong self-mo-
tivation and time management from
the students. It is said that only 5% of

the students in the whole system have
shown self-motivation because their
parents should have made them change
their attitude over the years. Self-moti-
vation in children is difficult, and they
find managing classwork and home-
work at home quite tough. It is here that
self-motivation comes to play a role.

Social isolation is yet another prob-
lem with online learning as a child has
no interaction with the nearest human
being, teachers, or peer group. They
may interact virtually, but personal
touch is lacking there that will affect the
personal growth of the child.

Prevention of online cheating is
also a tough task for the teachers. The
children should have total dedication to
clear the exam without cheating. With
Google apps in place to search and get
all the information needed, the children
will tend to check these apps, get the
answer, and score good marks. Given
an option, the mind thinks of cheat-
ing. Great will power is needed for the
students to realize that they are cheat-
ing themselves and not their parents or
teachers. It is a brain drain. The online
assessment has made the children feel
they have not done the exam in the true
sense.

Ms. Nandita talks about the lack of
learning of life skills or interaction with
peer group and teachers. They do not
learn how to behave in a group of peo-
ple or how to be enterprising. They do
not learn to think out of the box if they
do not brainstorm themselves and de-
cide on their own by getting the differ-
ent aspects of it. They do not learn the
cultures of other people to move with
them resulting in lack of communica-
tion too.

Ms. Nandita opines that online
teaching is only a transition period.
It cannot be followed in the future or
whole life. Online classes can only as-
sist the students if there are no offline
means of education. If online classes are
to be adapted, the students are going to
lack proper help, assistance, support,
tips, guidance, and advice from the
teachers. Till the time they have human
interaction, social skills to develop into
a good human being they will find it dif-
ficult.

Listen to the full conversation at
www.indiaschoolnews.com

SCHOOL - UNIQUE EDUCATION JOURNAL

AUGUST 2021 15



Kunal Anand

My experience with blended and integrat-

ed learning methodology

FEdited excerpts of a recent conver-
sation with our magazine.

Dr. Kunal Anand is a passionate
educator. Though he never wanted
education to be his career, once he got
into it, he become very much involved
into it. He has been encouraging blend-
ed learning, also called as integrated
learning for the present-day students.
These two terms are often heard nowa-
days ever since the pandemic broke
in and new education policy came in.
These aspects were there even before,
we were working on these terms,but
no effort was made to understand what
integrated learning could be. When the
required ingredients are blended in the
right proportion, integration happens,
and you get a format that is good for
you. Earlier schools used to make time
a constant figure and learning a vari-
able factor. Blended learning has made
learning a constant factor and time a
variable one.

Because of the pandemic, we have
all shifted to online classroom. This is a
blended kind of interaction with lots of
things such as improvement in schools,
education system, and classrooms. The
last few months have given an opportu-
nity for teachers to improve their un-
derstanding levels and come up with an
absolutely a new form of education. We
had never been able to make it practical
in classroom. Technology had overpow-
ered everything, but it was not used in
the way it should have been because we
had not blended what is required.

Pandemic outbreak has given us an
opportunity to understand that there
can be a life outside the traditional
classroom where the teacher holds the
book and delivers the lectures, and the
students take notes and go back. We
were doing this for many years. We
ask the teachers to prepare PowerPoint
presentations, videos, and integrations,
and take classes on a laptop. They have
to address to a machine, and it was not
easy for the teachers. We have always
been talking about blended learning

and integrated learning through inter-
net but suddenly now it has come up.

Dr. Kunal wonders if we are re-
ally prepared for it and how much are
we ready for this type of integrated or
blended model of learning. The new
education policy talks high about it. In
this academic year, integration of art
is happening. The educational boards
have to integrate art education into the
mainstream education. People have
suddenly started saying we will do it.
But he wonders why were we not doing
it before. The students were drawing
diagrams, science models, role plays,
and stage programs on subjects. This is
nothing but art integration. CBSE asks
us to upload the work and focus on in-
tegration. We have had all these in place
and were doing it. But the fact is that we
were not aware of how we were going to
benefit out of it. When the integration
comes in, challenge will be something
else, like integrating social studies with
science and music with art. This is in-
tegration and the way of learning. We
can still do it. It is happening in our
schools.

Dr Kunal says that his physics
teacher used to integrate physics con-
cepts with music so beautifully that
students were able to follow it very well.
Blending means a perfect balance of
face to face and technology. If we do not
have the right quantity of ingredients, it
will not be possible to have a perfectly
blended education. When 2020 and
21 started rolling in, the challenge was
what to do, and the educators did not
know how to take technology to class-
room. This was because the educators
were used to classroom, labs etc. They
never thought of having an integrated
classroom.

When Zoom or Gotomeeting was in-
troduced, Dr Kunal says that he learnt it
through meetings and passed on to his
teachers. It is learning happening at ev-
ery point of life, homes, and society. If
somebody wants to look from the per-
spective of an educator and wants to go

Dr: Kunal Anand, Principal, Delhi Pub-
lic School, Udhampur, ] & K since the
last 3 years, has 17 years of experience
in teaching, administration, (raining
and development and related activities
at various schools.

He is also the proud recipient of award
for 100 highly effective principals of In-
dia by AkS educational services, Prin-
cipal of the year by Times Now and
Franchise India. He was also awarded
Bhartiya Shikha Salman Puraskar
Presented by Dr Murli Manohar Joshi
and International Education excellence
award by Sunil Shastri.

a long way in education, he should be a
constant learner. Thus, he can get ideas
from everything around him which
can be blended and used in classroom.
Only thing a perfect blending of things
should be there.

Dr. Kunal points out that the pan-
demic situation has not made blended
learning fully effective because face to
face interaction is through a via media
only. Blended learning requires physi-
cal contact and perfect balance. Every-
body come across self-guided lessons,
rotation modules, online labs, which are
fully online, and flexi models. But what
should be done and where to start is the
doubts lingering. When Dr. Kunal had
to start online class, the teachers had
to be taught to use Zoom. There were a
number of meetings with teachers, par-
ents, and students to understand what
it is and how to use the same. Interac-
tions are needed to put across the points
clearly to the listeners that the teachers
have. Then teaching lessons on Zoom,
conducting activities and family quizzes
in every class really worked for them.
When the students and parents learned
to use Zoom, the parents got connected
with schoolteachers and institutions
and they are fully aware that the school
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is coming up with something new and
different. It worked great for the school.
Lots of activities are conducted involv-
ing parents. Dr. Kunal heaps praises on
the parents as they came up exception-
ally well, cooperative, and supportive
to the school. The teachers never felt
that school was not open. They got the
feedback from all over the country, and
it was a learning for parents. Such an
integrated parents’ participation is not
possible in a regular school. Parents
opened up telling the teachers their
strong areas and even volunteered to
take classes and did exceptionally well.
Doctor parents were asked to have
small talks with teachers and children
as to what has to be done in the pan-
demic period.Dr. Kunal is happy that
the school did what has to be done in
such a situation. They started blending
learning. It is just not possible to open
the computer and do the presentation.
He has done blended learning as he has
learnt technology and face to face inte-
gration.

The second part to this is involve-
ment. The teachers have to involve the
students, parents, and stakeholders so
that they get involved in what the school
does making it easy to integrate things.
Dr. Kunal recalls an event in May when
every year they used to conduct a de-
bate UNISON on various topics, and
this year with the pandemic looming
large, they were wondering how to in-
tegrate this with the routine because
nobody is physically present. It was a
2-day fest which used to culminate with
a big bang and party by the students.
This year the school tried to do it online
and renamed it eUNISON. The number
of participants exceeded their target,
and so at one point of time they had to
stop registration as they could not give
opportunity to everybody. The 2-day
fest extended to 4 days. It was a mar-
vellous outcome. The school faced the
biggest hitch in availability of videogra-
phers and photographers in the science
cateogory. But the students volunteered
to do it themselves. After the fest was
over, everyone was surprised at the way
the students had created such a beau-
tiful integration of videos and photos.
The entire program was summarised in
a 2-minute video. Such a blending has
to be done in every aspect. The 2020-
2021 batch has seen more activities than

the earlier years at the physical ground.
The school has taken part in Fit India
week celebrations which was for one
week and included challenges such as
running, cycling, and everything was
done virtually. The participation was
amazing with high numbers.

Dr. Kunal points out that blending
is not restricted. The right blend and
texture of ingredients go into picking
up the best. The teachers have to start
preparations well in advance. He has
told his teachers to think for the class-
room. If they start well ahead, they will
come up with ideas of blending learn-
ing and integration which will benefit
the students.

Peer learning and involvement
are very good for them if they are into
blended learning modules. It becomes
easy for them to be flexible with time
and approach when they get peer group
recommendations and discussions. It
becomes easy for the students to re-
tain for a long time when everything is
blended into integrated model. Apart
from the traditional reading and learn-
ing, they can understand and retain for
a long time. Retention is a factor stu-
dents learn from integrated learning
module.

Effectiveness and satisfaction quan-
tum of learning at the end is not measur-
able. They come out with different ideas.
They also improve their soft skills. In a
physical class, teachers are not able to
concentrate much on communication
and soft skills. In an integrated mod-
ule, in an online class, if a child is asked
questions, he has to put the answer in
a chat box, thereby improving his soft
skills, discipline, and interaction. Soft
skills development is seen in blended
learning. Dr. Kunal says that if there is
a perfect blending of ideas, integrate
thoughts, innovations, and thoughts, it
is good for the students.

The teachers play a very important
role in blended and integrated learning
methodology, and the school heads play
an important role in motivating them.
What is your advice to the school heads
in this regard and what do you consider
is the need of the hour to be effective?

Iam sure all the heads of schools are
doing their best and doing exception-
ally great. Definitely teachers play an
important role in this game of blended

integrated learning moving forward.
They have to take everything to par-
ents, students, and classrooms. I would
advice my colleagues to be the front
liner in this regard. If you are able to
prepare one good example of integrated
learning, prepare such a model first and
share with the teacher to follow than
asking them to do first. You have to
lead in preparing the model. Pedagogy
leaders is all about integrating lessons
which you are preparing each and ev-
erything for the class.

The heads have to be the nucleus of
the team and express themselves cor-
rectly, it becomes easy for the team to
follow the instructions. It is essential
that the heads integrate with their teams
and be a role model up to some extent. I
feel if the heads become the nucleus and
start controlling things from the centre,
it will be easy for the teachers. I prefer
blossoming from the centre than sitting
at the top and advising.

There is a digital divide in India.
How can the schools adapt blended
learning in semi urban areas where not
many houses have appropriate gadgets
and data connection?

We in J and K have the same prob-
lem and working with 2G network as it
is a troubled state. My place is a small
one, and so it was not easy for me too.
There is a vision for digitalisation, but
the students did not have gadgets. To
add to the woes, J and K does not have
much connectivity either. But the teach-
ers did not restrict themselves to one
media. They were ready to talk to stu-
dents on mobiles or landlines.

They would send videos too. The
teachers approached the local televi-
sions and cable networks, requested
them for a slot to talk to the students
about the lessons which reached far off
areas. It worked out as regional televi-
sion and cable connectivity were there is
almost all houses. The teachers had the
perfect integration and understanding.
Integration and blending are not only to
put the ideas across but also to see that
they are implemented. Going beyond
the normal is something to make you
feel you are doing things. Teachers also
arranged to meet students in groups
and clear their doubts in their lessons.

Listen to the full conversation at
www.indiaschoolnews.com

SCHOOL - UNIQUE EDUCATION JOURNAL

AUGUST 2021 17



TALIBAN

sweep through Afghanistan,
imperiling girls school

“When | walk to school, | take every step with immense fear and worry — I’'m not

sure | will return home safely,” said Principal Lailuma Khaligyar.

ith American forc-

es nearing their

withdrawal and

the Taliban on

the march across
Afghanistan, Lailuma Khaliqyar wor-
ries that the thriving Um-Salma girls
school, where she serves as principal,
will be easy pickings for the advancing
Islamic militants.

“They shouldn’t abandon us at the mo-
ment that the Taliban is advancing,”
Khaliqyar, 43, said recently. “When I
walk to school, I take every step with
immense fear and worry — I’'m not sure
I will return home safely.”

She fears it is only a matter of time until
nearby Charikar, the provincial capital
of Parwan province — a region known
for its delicious grapes — falls to the
Taliban. Once that happens, it will be
the end for Um-Salma and the hopes
and dreams of thousands of girls.

They will close my school,” said Khal-
iqyar, whose three daughters attend the
one-story building defended by a lone,
unarmed guard.

That U.S. forces quietly vacated the

Bagram Airfield, once the epicenter of
America’s war against the hard-line
Taliban movement and a 20-minute
drive from Um-Salma school, on July 2
just underlined her fears. And then on
Monday the commander of U.S. and
NATO troops in Afghanistan stepped
down, marking a symbolic end of the
U.S. military mission in Afghanistan.

‘She makes us proud’

When Khaliqyar took over the school in
her native Parwan nearly 10 years ago,
most of the male teachers were neglect-
ing their jobs in favor of tending their
farms, she and others interviewed by
NBC News said. They did not like her
efforts to raise the standards, and Khal-
iqyar had to beat back threats and pres-
sure to step down.

But she triumphed, and went on to hire
qualified teachers and establish extra-
curricular activities such as choir and
volleyball at the school named after one
of the Prophet Muhammad’s wives.

Under Khaliqyar, enrollment has in-
creased threefold to 1,600. Now, the ma-
jority of seniors attend university — 36
out of 43 in the most recent graduates
have gone on to higher education.

Taliban fighters and villagers celebrate
the peace deal signed between the U.S.
and the Taliban in Laghman Province in
March 2020Wali Sabawoon / NurPhoto
via Getty Images file

Her accomplishments have been no-
ticed and, in 2019, the administration of
President Ashraf Ghani named her one
of the 100 best school principals in Af-
ghanistan.

“There was nothing in the school be-
fore Khaligar came as a school princi-
pal,” said Zuhal Seerat, a student at the
school. “She brought in library, labora-
tory, sport venues, and much more.”

“She makes us proud — her persever-
ance makes her as a role model for me,”
the 12th grader said.

The education of women and girls has
been a central plank of the multination-
al effort to rebuild Afghanistan since the
Taliban were toppled in 2001 in the U.S.-
led invasion — so much so that images
of young groups of schoolgirls wearing
white headscarves have become a visual
shorthand for progress.

But after billions in aid and 20 years of
a U.S.-backed government in Kabul, an
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estimated 60 percent of the 3.7 million
children who are not in school in Af-
ghanistan are girls. Their low enroll-
ment is explained in part by a lack of
female teachers, particularly in rural
areas, according to the U.N. children’s
agency.

Even these imperfect gains are now at
risk.

‘Properly veiled’

Um-Salma, its teachers and students
would most likely fall foul of the Tali-
ban, which sheltered 9/11 mastermind
Osama bin Laden as he plotted the at-
tacks and refused to hand him over.

While in power, the Taliban enforced a
strict version of Islam that made women
and girls practically invisible in public
life. Girls were barred from attending
school and women were not allowed to
work outside the home or to appear in
public without a male escort and an all-
encompassing dress. Violators of these
rules or edicts could be flogged in pub-
lic or executed.

Now, as U.S. forces exit and the Taliban
take control of territory ata pace that has
even taken some militants by surprise,
the group has made vague pledges to up-

hold
women’srights
under Islamic law.

They say they support
limited education of girls as
long as it is according to their inter-

pretation of the Sharia, or Islamic law.
But reports from captured territory
indicate the group has not reformed its
views much when it comes to women
and girls.

And a Taliban commander in Ghazni
province and another in Helmand
province has told NBC News that wom-
en would not be able to work in politics
or business under their rule. Both com-
manders, who spoke on the condition
of anonymity because they were not
authorized to speak to reproters, said
women would be able to teach “prop-
erly veiled” girls up to the age of 12 in
religious schools. In addition, a medical
track would be established so women
could train as nurses and doctors, they
said.

Sayed Yaha, who helped found Um-
Salma and is its head teacher, says the
group has detained him and killed 10 of
his relatives — all young men in their
20s.

“I'worry about the Taliban so much that
Istay up late at night until 2 a.m. watch-
ing the news, hoping there will be good
news of the defeat of the Taliban,” Yaha,
whose wife is a teacher, said.

He added, “T only re-
ceive bad news.”

‘Cut you into pieces’
While she fears the
Taliban, Khaliqyar’s
first enemies after be-
ing appointed princi-
pal in 2012 came from
within her own com-
munity, which is ma-
jority Tajik —an eth-
nicity that has long
been at odds with the
overwhelmingly Pa-
shtun Taliban.

When she was appointed, men
brandishing weapons and riding on
motorcycles accosted her on the street,
Khaligyar says. Then came text mes-
sages and anonymous calls threatening
to kill her.

“We want a male principal,” she said
one message read. “Do not resist, we

will cut you into pieces.”

The threats against her are an indica-
tion that the Taliban are not the only
Afghans to have deeply conservative
views of women’s place in society.

Khaliqyar says she reported incidents
of intimidation and death threats to the
police, the intelligence agency and local
education officials. A spokesman for
the police could not confirm that they
had received the threats.

While these men tried to drive her out
of her job, there were also men who
supported her so she could remain
principal.

Her husband, Qasim, a former soldier
and bodyguard, took leave from his
job in the capital to escort her back and
forth to school during the early years.

Some in Afghanistan warn of event
‘worse than 9/11’ as Taliban make ad-
vances

Mohammad Sadiq Karimi was among
a group of community elders who at-
tended a meeting in a mosque and de-
cided to override local opposition to her
appointment.

“We knew Khaligyar was committed
to educating our girls,” said Karimi, 57,
whose daughter studies at Um-Salma.
“We hope this school will change Par-
wan province. We did not have such a
principal before.”

Boosted by this vote of confidence,
Khaliqyar said she was determined to
persevere.

“I had to show people that I could run
the school 100 times better than male
teachers,” she said.

Now, though, all these efforts could be
in vain.

“Peace is such a sweet dream,” she said.
“But if the Taliban returns and brings
their dark rule, there will not be peace
— we do not want to be in darkness.”

By Ezzatullah Mehrdad and Saphora
Smith

Source: NBC News
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by Lucy Kellaway

This former Financial Times columnist’s account of
why, aged 57, she began a new life as a teacher in
an inner London comprehensive is brutally honest,

fascinating and moving

expected to like Re-educated,
the new memoir by Lucy Kel-
laway, who at the age of 57 and
to the bafflement of friends
and colleagues, resigned from
her cushy perch as a columnist
for the Financial Times to retrain as a
teacher. Reinvention stories are always
fun and rarely feature anyone who
can’t be spun as still young, plus I like
journalist narrators. The surprise of
the book, then, isn’t that it is good, but
how good - and thrilling, and fascinat-
ing, and moving. To my amazement, I
found myself swallowing hard halfway
through the story and remained on the
brink of tears for the entire final third.

Nothing dramatic happens, or rather,

nothing dramatic beyond the dramas
that attend most people’s lives as they
age. We meet Kellaway in 2013, in her
early 50s, just as her marriage is deteri-
orating, her ageing father is fading, and
after decades as a journalist at the FT,
she is facing burnout and mid-career
malaise. We learn that, in the 70s, her
late mother was an inspirational Eng-
lish teacher in north London, and that
she is obsessed with property. Some-
how all these factors co-mingle in Kel-
laway’s mind to inspire her to do some-
thing radical. Five years later, she has
quit her job, ended her marriage and
moved from the large, period property
in Highbury where she and her hus-
band raised their four children, to live
alone in a modern house in Hackney. It

is from here she begins a new life as a
teacher.

As Kellaway herself points out, books
about ageing tend to be terrible; either
too maudlin, or too evasive and jolly.
The joy of Re-educated is a briskness
of tone that doesn’t forestall introspec-
tion. In fact, I found the book a great
deal more honest than a lot of ostensi-
bly more literary memoirs. It is rare,
in any story, to find a narrator who can
confront her own limitations without
sneakily presenting them as adorable
virtues. Kellaway doesn’t do this. She
is, one senses, as appalled by herself as
some of her new colleagues are by her
during her first weeks on the job. When
Kellaway starts teacher training, she is
monstrously bigheaded, over-fond of
her own opinion, sceptical of author-
ity, hostile to being managed, and can’t
work any type of technology. In other
words, a typical career journalist.

This is a book about having one’s as-
sumptions - about oneself, and others -
thoroughly and swiftly dismantled. The
school Kellaway joins is a large compre-
hensive in Hackney, where the majority
of kids come from economically disad-
vantaged homes. It is a school where
the emphasis is on discipline and rig-

20 AUGUST 2021

SCHOOL - UNIQUE EDUCATION JOURNAL



orous exam-training, neither of which
fits into Kellaway’s ideas of what a good
school should be. In the 70s, when she
attended Camden School for Girls, the
emphasis was on creativity. Slowly, Kel-
laway sees the limitations and class bi-
ases of this particular mindset.

“Progressives like my parents,” she
writes, “would have denied that educa-
tion was about knowing things. They
would have said it was more about
skills, about learning how to think,
and, most importantly, learning how to
think originally. I would have accepted
this myself until I started teaching.”

After a few months in the job, with her
inadequacies starkly on display (“I'm
not being funny, Miss. But I could learn
this better from watching a video,” of-
fers one child, helpfully, after another
disastrous lesson), she understands
that ignoring the curriculum to model
herself after Robin Williams in Dead
Poets Society does the kids a disservice.
“The best way of helping Alicia,” she
writes, in relation to a struggling pupil,
“is not to try to make economics a fun
show, it’s to get her to pass her exam. If

How | changed

my job,

my home,

my husband

&

my hair.
Re-educated

Lucy Kellaway

it is a teacher’s job to open doors, those
doors, under the present regime, are
GCSEs.”

In those early days in the school, Kella-
way is constantly being humbled by the
extent of her ignorance

To underline this point, Kellaway
writes about the experiences of her own
son, Art, who attends a private school
in London and gets poor grades in his
A-levels. Everything turns out all right,
partly because, after the shock of the
failure, Art pulls himself together. But
things also work out because his educat-
ed, wealthy, middle- class parents know
how to work the system. (They discover
you can get into Nottingham University
to do engineering even with two Cs, if
you do a foundation year first.) These
contingencies aren’t reachable for most
of the kids Kellaway teaches; if they fail
- thanks to her self-indulgent teaching,
or for any other reason - the likelihood
is they’ll receive no second chance.

There’s another narrative in the book,
which follows Kellaway and her busi-
ness partner, Katie Waldegrave, as they
set up Now Teach, a non-profit designed
to recruit teachers from middle-aged
professionals who are fed up with their
first careers. This is fascinating, too; the
ranks of bankers and lawyers who se-
cretly want to be maths teachers. Some
drop out when they discover how hard
it is to walk into a room where you're
not automatically the boss. But many
succeed, at a stage in life when it is as-
sumed starting from scratch is impos-
sible.

The point, writes Kellaway, is that “ca-
reer” is the wrong word for people like
her, who enter teaching after decades of
success elsewhere. She has no ambition,
other than to be a better teacher; when
she’s offered more money to do a job
with a small managerial load, she turns

Book Review

it down. This is a privilege, of course.
Kellaway and the teachers recruited
through Now Teach are financially se-
cure. But it also frees them up to focus
exclusively on the kids.

It is mind-bendingly hard. In those
early days in the school, Kellaway is
constantly being humbled by the ex-
tent of her ignorance. In a staff meeting,
she bristles when a fellow teacher prig-
gishly upbraids her for using the term
“low ability” in relation to her bottom
economics set. ““Can I suggest,” she said
in a sugary voice with head held to one
side, ‘that you be careful about using
the term ‘low ability’?” The woman ad-
vises Kellaway that the correct term is
“low prior attainment”, to which Kella-
way retorts, internally, “What total PC
bollocks. Whose interests were served
by this soppy pretence that everyone is
equally able, when this was so evidently
not the case?” But she changes her mind
on this, too. “Even though ‘low prior at-
tainment’ doesn’t trip off the tongue,
the more time I spend with teenagers
the more I see the problem with attach-
ing an ability label to them.”

There are lots of reasons to read this
book, which has the fineness of detail,
sharpness of humour and grace of a
novel by Penelope Lively. But it’s this
business of changing one’s mind - the
thing most of us least like to do - that
I admired the most. That and the feel-
good conclusion that it’s possible to
change course and be happy. “I'm ex-
hausted, but not especially stressed,”
writes Kellaway after another tough
day. “This is something odd about my
new life: even though it is far more tir-
ing than my old one, it doesn’t stress me
out in quite the same way. I think this
is because it’s not actually about me.
It’s about the students.” Walking home
from school, she goes over the events
of the day. “I did some bad things and
some good things. And that, it seems to
me, is good enough.”

Re-educated: How I Changed My Job,
My Home, My Husband and My Hair by
Lucy Kellaway is published by Ebury

Buy the book on Amazon
https://amzn.to/36cQqms
By Emma Brockes
Source : Guardian
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icole Reitz-Larsen uses movement to teach
computer science at West High School in
Salt Lake City. She used to teach German and
business.

Step into Nicole Reitz-Larsen’s classroom in

Salt Lake City’s West High School and see
students grooving to “Single Ladies” or zigzagging to execute
one of LeBron James’s handshakes. You might think it’s a
dance class. It’s not.

Reitz-Larsen is teaching computer science through movement.
The former German-language and business instructor found
that linking difficult concepts such as algorithms and the bina-
ry system to students’ interests helps the students grasp a topic
that many were leery about before they stepped into her class.

“I'm always thinking about how to sell it to my students,” said
Reitz-Larsen, who learned how to teach the complex subject
in three months after administrators asked her to pioneer it
at West. “You have those kids who say, ‘I’'m never going to use
this.”

Young people who are glued to their phones and laptops for
many of their waking hours are often apathetic when it comes
to figuring out what makes their devices tick. About one of ev-
ery three girls and half of boys think computer science is im-
portant for them to learn, according to a 2020 Google/Gallup,
Inc., survey of 7,000 educators, parents, and students.

The finding came four years after President Barack Obama
declared that computer science is as essential for K-12 stu-
dents as reading, writing, and arithmetic. The announcement
gave momentum to a computer-science-for-all movement and
propelled industry-backed nonprofits such as code.org to the
forefront of debates about what should be taught in schools. Joe
Biden, both as vice president and during his 2020 presidential
campaign, emphasized his support for having K-12 students
learn the subject.

The effort is part of a broader attempt to overhaul and update

the U.S. education system. Proponents argue that it’s time
to amend the public-school curriculum to reflect life skills
demanded by the ever-changing Information Age. Such a
reframing is necessary, they say, to ensure students can com-
pete for positions focused on cloud computing, artificial intel-
ligence, and mobile-app development.

After Obama’s high-profile endorsement of code.org’s mis-
sion, the organization joined educators and other advocates
to help persuade state legislatures to allocate millions of dol-
lars toward new laws that advance its vision that “every stu-
dent in every school has the opportunity to learn computer
science.”

Some states made more progress than others. Thirty-seven
adopted computer-science standards for K-12, and 20 re-
quired all high schools to offer the subject. In Nevada and
South Carolina, the discipline is now a graduation require-
ment. New York City committed to making the subject avail-
able at every K-12 school by 2025. New rules such as these
helped drive about 186,000 students to take Advanced Place-
ment computer-science tests in 2020, nine times more than
in 2010.

A 2020 report from code.org found that 47 percent of the na-
tion’s high schools teach computer science. Despite a growing
belief among parents, administrators, and students in com-
puter science’s benefits, and millions of dollars allocated to
offering it in K-12 schools, gaps in access and participation
among Black, Hispanic, and white students persist.

Today, computer-science-for-all leaders acknowledge they’ve
hit a plateau and that they need more-widespread buy-in from
lawmakers and educators and increased funding to overcome
disparities in the U.S. education system that fall along racial
and socioeconomic lines.

“Early on, we got all these early-adopter states, school dis-
tricts, and teachers raising their hands, and there was a fren-
zy of activity. Now we’re moving into people being told to do
it,” said Ruthe Farmer, chief evangelist for CSforAll, a New
York-based nonprofit. “The skepticism around how we’re
going to get this done is still there.”

Constraining the movement’s growth are a scarcity of well-
qualified teachers, particularly in math and science, and
competition for resources in cash-strapped school districts.
Hard-fought progress was also stalled by the coronavirus
pandemic, when states such as Colorado and Missouri real-
located or froze funding dedicated to broadening access to
the subject in K-12.

At the same time, Covid-19 laid bare long-standing inequities
in access to laptops and high-speed broadband connections
necessary to expand availability across cultures and to Eng-
lish language learners, rural students, and those with dis-
abilities.

Julie Flapan (left) and Jane Margolis caution against schools’
adding computer-science class at the expense of other cours-
es.

Julie Flapan (left) and Jane Margolis caution against schools’
adding computer-science class at the expense of other cour
ses.
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As advocates remain focused
on quantifying computer science’s
inroads into public schools, there is a
dearth of research that evaluates the
effectiveness of different instructional
methods for developing such skills. As-
sessments with which to measure cur-
riculum quality, reach, and relevance
are also largely absent.

What’s more, there is no consensus on
a robust definition of computer science,
with some principals assuming courses
that teach office skills will suffice. Some
advocates now say it’s time to step back
and reassess whether computer-science
education really is “for all.”

“We are going really, really fast in try-
ing to get computer science into schools
and there absolutely is an urgency,” said
Julie Flapan, director of the Computer
Science Equity Project at the University
of California, Los Angeles.

“We have to have conversations about
what’s good for computer science and
what’s good for kids. We wrestle with
these tensions,” added Flapan, who is
also co-director of the CSforCA Coali-
tion. “We need to be mindful about not
creating unintended consequences.”

The tradeoffs of adding the subject in
K-12 schools are now becoming appar-
ent. In California, computer-science
enrollment growth came at the expense
of social studies, English/language arts,
foreign language, and arts courses, re-
searchers found. The field’s support-
ers stress the subject must be taught
alongside, or integrated into, other core
courses, rather than replacing them.

“T don’t think math class or computer
science should be an either-or situa-
tion,” wrote Jane Margolis, a senior re-
searcher at the University of California,
Los Angeles, and author of Stuck in
the Shallow End: Education, Race, and
Computing, via email. “Students need
math, and they need computer science
in today’s world.”

Early on, states and schools were ea-
ger to adopt computer science, Ruthe
Farmer says, but now there is “skepti-
cism.”

Early on, states and schools were ea-
ger to adopt computer science, Ruthe
Farmer says, but now there is “skepti-
cism.”

Or Do They?

Some
scholars,
though, re-
ject the notion that
all K-12 students should
learn computer science, com-

paring the movement to other in-
dustry-driven efforts to add vocational
training to public schools that led to
agriculture, shop, and home-economics
classes.

“Why would you teach coding to little
kids, or even big kids, unless they want
to be programmers?” said Larry Cuban,
a professor emeritus of education at
Stanford University.

“Because schools are politically vulner-
able, this current push for coding for
all, for computer science for all, is part
of a historical trend to alter schools’
curriculum to meet the needs of a vest-
ed interest,” added Cuban, author of
The Flight of a Butterfly or the Path of a
Bullet? Using Technology to Transform
Teaching and Learning.

The debate over the merits of computer
science for all in K-12 schools is also oc-
curring globally, said Andreas Schle-
icher, director for education and skills
at the Organisation for Economic Co-
operation and Development. He said
teaching coding is not useful for K-12
students because coding languages
change often.

“There is a debate about this that is
similar to the one in the U.S.—you have
here in Europe a technology industry
that is very much pushing for these
skills,” said Schleicher, “and educators
are pushing back and saying they don’t
want to teach for today’s workplaces;
they want to teach for tomorrow’s
workplaces.”

Schleicher said he does believe that stu-
dents should learn how to think com-
putationally, particularly as that kind
of thinking applies to data science and
artificial intelligence. But, he said, us-
ing computers just to teach with the
tool of the day, like a pen in the 17th
century, or a typewriter in the 1900s, is
a “time-bound phenomenon” with little
relevance for students’ futures.

These arguments point up a fundamen-

¥

tal //:a-

chal-

lenge  for

proponents of the
computer-science-for-

all movement: defining what

the subject is and how it should

be taught.

What Is Computer Science?

There is consensus on what computer
science is not—basic computing skills
such as Internet searching, keyboard-
ing, and using a spreadsheet—but no
universal agreement on what it actually
is. There are many different definitions,
largely because decisions about what
and how students are taught are made
at the state, district, and school level.
New York emphasizes digital literacy;
Texas incorporated the discipline into
its technical career standards.

Many proponents of the computer-
science-for-all movement, which began
in the early 2000s, spend considerable
time trying to dispel the notion that it’s
solely about learning coding.

Coding languages used in developing
software are a tool for computer sci-
ence, educators say, just as arithmetic
is a tool for math and words are a tool
for verbal communication. At its core,
computer science is about learning how
to create new technologies, rather than
simply using them, advocates stress. It
strives, for example, to teach students
how to design the software that will
make the spreadsheet.

Just as important as coding, backers
add, are foundational concepts such as
computational thinking. This approach
to computer science provides students
with a way to solve problems by break-
ing them down into parts, and it can be
integrated across subjects as early as
kindergarten.

Read full article at https://bit.ly/3C3xjJH
Source : www.educationnext.org
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Move to Trash

crisis like a pandemic

can spark unpre-

dictable changes in

trends and behav-

ior, like widespread

mask wearing in the
United States. But it also can acceler-
ate changes that were already under-
way but otherwise would have taken
root much more slowly. For example,
working remotely was a relative rarity
in early 2020; now many organizations
may never again expect all employees in
the office five days a week. And outdoor
eating spaces, an occasional curiosity in
some cities, have popped up nearly ev-
erywhere. Lots of cities and small towns
have made it clear that they would like
to keep this innovation even after the
crisis recedes.

So too in the world of K-12 educa-
tion, where some new pandemic-era

Michael J. Petrilli /s president of the

Thomas B. Fordham Institute, re-
search fellow at Stanford Universi-
ty’s Hoover Institution, co-editor of
How to Educate an American, and
executive edlitor of Education Next.

practices are likely to persist for the
long term. Some of these are simple
and straightforward. Using Zoom for
parent-teacher conferences and PTA
meetings makes life easier for working
parents. Online cur-

riculum materials rather than printed
textbooks may also have staying power,
since so many students have Chrome-
books or other internet-connected de-
vices. Others are more complicated,
such as recording a school’s or district’s
best teacher giving key lessons and us-

Five pandemic-era

that deserve to be

ing those videos in multiple classrooms.
That frees up other teachers to provide
support and individualized instruc-
tion—a nimble, but politically sensitive,
way to rework teachers’ roles and use
technology to improve instruction (see
“How Big Charter Networks Made the
Switch to Remote Learning,” feature,
Spring 2021).

But as both common sense and classic
conservatism would submit, not all of
the changes that have occurred in edu-
cation during the pandemic are posi-
tive. And just as there are some innova-
tions that we should strive to maintain
in the post-Covid era, there are others
we should leave behind.

Here are my top five—including sev-
eral that are close cousins (perhaps evil
cousins?) of more promising ideas.

1. Roomies and Zoomies Simulta-
neously
First, and perhaps most obviously, we
should never again ask teach-
ers to instruct half of their
students in person and the
other half remotely at the
same time. Randi Weingar-
ten, president of the Ameri-
can Federation of Teach-
ers, called it “not humanly
possible”—and she’s right.

This hugely unpopular “con-
current” model is surely the
worst of both worlds, just like
a videoconference with half
the participants in person

OPINION

education practices
dumped in the dustbin

and half'logging in from afar is particu-
larly unworkable. We know that, done
right, remote instruction can work well
for some teachers and students. But not
when teachers are also trying to engage
students in person at the same time.
There’s little doubt that this approach
has created an enormous amount of
stress for teachers and a subpar learn-
ing experience for kids.

Careful readers might wonder how I
can square this with my previous ad-
vocacy for keeping teachers’ cameras
turned on once everybody returns to
the classroom (see “A Post-Covid Case
for Classroom Cameras,” Spring 2021).
And that’s a fair question. As I (and oth-
ers) see it, it’s much more manageable
for teachers working in a live classroom
to have a handful of students follow-
ing along at home, or even watching
later via a recorded lesson, than try to
engage what the Center for Teaching
Quality calls “Zoomies and Roomies”
in real time. If kids are home sick or
down the hall because of in-school sus-
pension, administrators can make it
clear that teachers are not expected to
call on them or otherwise engage them.
But allowing absent students to watch
what’s happening in class is better than
nothing at all.

There may be some enduring need for
remote learning in the months and years
ahead, especially for medically frag-
ile students. In addition, as New York
City has decided, districts may do away
with “snow days” and keep school vir-
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tually open when buildings are closed
due to snow. Districts should offer ro-
bust online-learning options to families
that want it—either by partnering with
companies who specialize in this or by
standing up their own programs. But
this should be separate from in-person
instruction.

2. Waiving Seat-Time Require-
ments

We need to make similar distinctions
with the second item on my list: the
cancellation of so-called “seat-time”
requirements, which award course
credit based on a minimum amount of
instructional time. Given the need for
social distancing, and the public-health
priority of keeping adults and kids safe,
many states understandably waived
requirements that schools hold session
for a certain number of hours or days
in 2020 and 2021, while allowing stu-
dents to progress through their classes.
Likewise, states temporarily let go
of many or all mandates dictating
the number of hours allocated to
particular subjects.

Education reformers who have
been advocating for mastery- or
competency-based learning were
excited about that development, as
moving away from seat-time rules was
something they have advocated for
years. But during the pandemic, many
states simply got rid of seat-time re-
quirements without substituting any-
thing else in return. They did not ask
schools to make sure that their students
demonstrated competency in critical
subject areas, as adopting mastery-
based learning standards would re-
quire. Nor did they make sure the kids
were getting the comprehensive educa-
tional experience that states are morally
and legally obligated to provide.

By all means, let us continue to experi-
ment with ways to move towards com-
petency-based programs, especially for
older students. But while we work to-
wards that vision, we need to put those
seat-time requirements back in place.

3. “Asynchronous” Days
The reason is related to my third item
on the list of “innovations” that should

go away: so-called “asynchronous”
learning days, which are school days
without live, or “synchronous,” instruc-
tion. In Montgomery County, Maryland,
where my two sons attend traditional
public schools, every Wednesday is
asynchronous. The idea, as far as I can
figure it out, is that custodians would
spend Wednesdays doing deep clean-
ing (which is now understood to be “hy-
giene theater”), while teachers would
provide individualized instruction to
the kids who need it most. Meanwhile,
the majority of students would do inde-
pendent work at home.

I don’t think I am ratting out my sons
by reporting, though, that very little
independent work was happening on
Wednesdays, beyond some regular
homework that would and should be
expected any day of the week. With-
out a

clear

plan,
“asynchronous” days are just extra time
off.

Iam broadly in favor of allowing schools
to experiment with new schedules. For
example, “half-time high school” could
include having kids learn from home
several days a week, or several hours a
day, or even shift to a college-like sched-
ule, with more time for independent
work. But that’s not what happened
during the pandemic. In that case, some
school districts simply gave up on pro-
viding a five-day-a-week educational
experience to their students and ex-
pecting students to put in effort every
day, as well. A recent study found that,
even before the pandemic, districts and
schools that downshifted to a four-day
school week rarely offered meaningful
learning opportunities for students on
the fifth, out-of-school-day, and student
test scores in math and reading declined
(see “The Shrinking School Week,” re-

OPINION

search, Spring 2021). There is no reason
to keep asynchronous learning days
once the pandemic is over.

4. Grade Inflation

The fourth big change that isn’t worth
celebrating is the rampant rise in grade
inflation. When the school shutdowns
struck in the spring of 2020, many dis-
tricts decided that it would be unfair to
apply normal grading policies for the
fourth quarter, given the unevenness of
access to remote learning. Some simply
assigned students the grades they had
already earned by mid-March or, like
my home district of Montgomery Coun-
ty, rounded up their mid-March scores
to the next highest letter grade. Others
shifted to pass-fail systems.

Those policies could be defended during
an emergency, but the downside is ob-
vious. It sends a clear message that kids

will not be held accountable for paying

. ‘1 attention, doing their homework,

and learning new material. Un-
til we reach the day when in-
trinsic motivation is enough
to get most kids and teenagers
to prioritize their schoolwork
(in other words, never), or when
we’ve transitioned to a system fo-
cused on mastery, we’re going to need
grades to get kids to put in the neces-
sary effort (see “The Case for Holding
Students Accountable,” feature, Spring
2018).

5. Diploma Devaluation

Finally, let us never again decide to
graduate tens of thousands of students
from high school regardless of whether
they mastered learning expectations
or not. A cynic might say that high
schools and school systems have been
doing that for years, and in some parts
of the country, that is probably true.
But before the pandemic, in about 20
states, students were expected to pass
some sort of exit exam or end-of-course
exam to graduate (though that number
has been trending down). And in the
others, students had to pass a certain
number of courses in order to earn that
diploma.

Read full article at https: //bit.ly/3fgITYj
Source : www.educationnext.org
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Remote learning

best practices
¢

Remote learning” as a response
to the coronavirus pandemic
did not, for the most part, go
well. Dozens of surveys and
several analyses of school and
district websites show that it took the
majority of schools multiple weeks to
stand up any type of online instruction.
Challenges abounded even once they
did. Millions of families didn’t have
high-speed Internet access or devices
suitable for learning. Teachers were un-
familiar with online learning platforms
and on average provided instruction
just two hours a day. Many students
were simply lost, not logging in and
unreachable by educators. Parents re-
ported that their children learned less
than normal during the crisis.

Some schools, however, did much bet-
ter.

That is one clear conclusion from an
analysis I just completed for the Thom-
as B. Fordham Institute, examining the
response of leading charter-school net-
works to the pandemic, based on inter-
views with network executives, prin-
cipals, teachers, and parents as well
as broader research. These networks
shifted nimbly and effectively to remote
learning. All were up and running with
online instruction within days of the
mid-March shutdowns; together, they
distributed tens of thousands of devices
and Internet hotspots; they offered a
robust mix of live and recorded instruc-
tion which led to high levels of student
engagement; and their teachers and
leaders, though exhausted, embraced
the chance to innovate like they hadn’t
in years. It wasn’t perfect—even these
exceptional organizations struggled
with parts of the challenge—but there’s
much to applaud in what they did.

Now that it is clear remote learning will
continue well into the 2020-21 school
year in much of the country, what les-
sons might other schools take from
the large charter networks? What did
they actually do that allowed them to
maintain quality teaching and learn-
ing? In some respects, they were the
same things that many other schools in
the district, charter, and private school
sectors did in the response to the crisis,
such as swiftly getting technology into

students’ hands, and feeding families
on a regular basis.

But three actions these networks took
that were critical to their success appear
far less common in most other schools
around the country. They:

\Reached out to indi-
vidual students

and families
on a

How Big Charter Net-
works Made the Switch
to Remote Learning
Schools that were hetter
hefore the pandemic did
hetter during the pan-
demic

they select a strategy and why. Direc-
tor of Literacy and History at Success
Academy, Jessica Sie, told 50Can.org’s
Marc Porter Magee:

...for our youngest learners, so much of
what we do is in-person and thinking
about the read-alouds and the science
and the reading instruction in small
groups... you could just picture walk-
ing into a first-grade classroom,
right? You have a group of
kids on the floor read-
ing. You have
some stu-

dents

—

regular basis.

Re-created the structure of the regular
school day.

Used a team approach to teaching and
instruction, centered around a common
curriculum.

Reach out to individual students and
families on a regular basis

A strong finding from the interviews
was the central importance of regularly
reaching out to students and families,
including providing social and emo-
tional support. This came up in nearly
every interview. Most networks had an
advisor or counselor system operating
before and during the pandemic. Those
systems enabled the schools to check in
on student and family needs, provide
emotional support, and gather feed-
back on how remote learning was go-
ing among their pupils. The networks
reached out thoughtfully and system-
atically to individual students and par-
ents—and persevered until nearly all
were in regular touch.

Success Academy teachers contacted
every student twice daily. The focus was
on having conversations about reading
and math: discussing what students
were reading and talking through their
approaches to math—are they imagin-
ing the problem accurately, and how did

on a mat, and they’re working together.
And so taking that into a digital envi-
ronment was definitely a challenge. The
way that we approached it was to give
really clear guidance. We sent parents
frequent communication with daily
updates  about

the simple clear
learning plans

8:00-9:00 a.m.

office hours teachers on Zoom)
Englsh

for their kids....

For wus, that

9:00-10:00 a.m.

9201000
office hours (teachers on Zoom)

meant: what
are you reading
each day, read-
ing the books
at home or us-

ing great online

10001100am. videos

office hours (teachers on Zoom)
History
1100am -1200pm. V0

©11:2012:00

#10:00-10:20 - Students watch live or recorded instructional

#10:20-11:00 - Students work on the dlassroom handout; science

11:00-11:20 - Students watch live or recorded instructional

office hours (teachers on Zoom)
120012:30pm. Break

platforms  like
Tumblebooks

1230200 pan.

and EPIC; doing

» Note: just Monday to Thursday (Fridays are halday)

some  writing

200p.m. attendance and for credit)

about the book

Mondayto

you've read. So (esceranen

230400 p.

really  simple... g e
doing some sci-
ence instruc-

tions....And then for math, what are a
few problems that are aligned with the
unit? And then we just checked in with
parents through phone calls.

Read full article at https: //bit.ly/2WEVpdv
Source : www.educationnext.org
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' Why do you want kids to code?

Wrong answers Right answers
Use variables Explore ideas
Write loops Collaborate with others

Use if... then... statements Make thinking concrete

Débug an error Visuﬁalize a process
Use Boolean logic Learn how to design

Léarn hexadecimal Solvé a problem

Lealin syntax Create something exciting

Use technology Control technology
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